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Abstract:  What are tests, their objectives and how can these be qualified in qualitative ways, without compromising assessment standards? What is the essence of high stake tests, what kinds of assessments are required in these to make them competitive, yet achievable and objective in terms of results? What are the roles of students and assessors? Can these be organised with objectivity so as to make them have a positive impact on assessment? In a highly competitive, technologically accelerating world, where “challenge” is the key word and differentiation appears to eliminate mediocrity, how can educators, equally, qualitatively entrench the less able, slow learners and special needs, without discrimination, in an age, where a substantial number of students evade school, as pretext, to outwit tests etc.? This paper examines and evaluates the examiner or assessor, in so far as student centeredness is concerned. It also aims to revisit and critically examine various tests, their levels of difficulty, competitive standards and eliminate the mystery of fear and obscurity that surround assessment etc. It suggests solutions to make tests enjoyable and appreciable to all stakeholders, in order to have a positive impact and enhance progress and development.
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Tests may be defined as the trial of the quality of something, methods for assessing, a set of questions, problems, or the like, used as a means of evaluating the abilities, aptitudes, skills or performance of an individual or group, ie examinations. These, usually, comprise a set of standardised questions, problems or tasks designed to draw responses for use in measuring the traits, capacities or achievements of an individual.
In setting tests, various assessors attempt to verify, by means of investigation, what the assessed or candidates know-‘knowledge’, by demonstrating their ability, in all that has been learnt or acquired, through teaching. Consequently, the assessed are specifically, expected to demonstrate their mastery of a broad spectrum of subjects. I ask: could these, therefore be defined as diagnostic, and, if so, in whose interests – the assessors or assessed? And, here, I wish to provoke some serious thought on learning, by asking, whether, at the end of all the testing or assessment, educators and all stakeholders in education and the world of work, can infallibly, conclude that we are always satisfied with the results obtained? Can we attest that all graduators at the different levels that are assessed meet the requirements, aspirations, standards and expectations of society?
Throughout the world, numerous schools, examination boards and testing centres create and manage assessments, from kindergarten, elementary, secondary to tertiary or higher education, only to find themselves disappointed, with all the increasing failures and down turn in results, although, there are still a majority of people who score highly and deliver commendable results.
Testing has become the means, by which, people accede the social ladder in life, and, hence, parents often feel ensnared with the idea of making success at all cost out of their wards. It has therefore, become an entrapment for society to measure up to expectation that more often than not, exerts unnecessary pressure on the assessors and assessed alike.

This paper seeks to stimulate and bring to the fore, the essence of using care and quality in training and learning to produce tests that would demystify all the kinds of obscurity that has characterised assessments lately, in our modern world, and, sometimes, even coercing learners into examination irregularities during the process. Clever learners, in their quest, to earn recognition and stand out to be noticed, need to obtain near perfect scores, feel tempted, fall and resort to cheating the system of testing in order to obtain their objective.

On the other divide, one also encounters the more worrying trend in weak learners, who, as a result of the fear of utter failure, choose the path of avoiding school, learning and sitting the tests at all. Such learners may not necessarily be dull, but on the contrary, smart kids, who, for fear of being labeled, simply opt to rebel and avoid facing life boldly. More often than not, they would rather hide and not be a part of a system that seems to alienate them, although, society has their best interests at heart. 
Whereas competition and achievement may mean a lot to society at large, most students have a certain phobia for tests, no matter, how subtle. I have also come to appreciate, that, as assessors, our inability to objectively test our learners positively, throughout the years, has created such a wide gap all over the world that they have such negative impacts. Both the assessors and assessed would need to unlearn certain attributes and attitudes that we allude to testing in order to qualitatively succeed in achieving our laudable quests in tests.
We live in a technologically accelerating world, where ‘challenge’ can no longer be completely ignored, as competitiveness would open the door to the best for society. Consequently, testing will continue to play a significant role in education and transforming the world of work. As assessors, then, our major task will be to continue to differentiate in our learners and teaching in order to select people based upon their performance and aptitude but we must also, equally, motivate them to target the best for themselves and never settle for mediocrity.
There is therefore, the need to create different testing models within our various communities. These must be used qualitatively, without compromising on standards. We must also be forthright in our objectives to transform our testing systems by making them student-centred. It behooves on us, as examiners, to make all examination systems student friendly. This would encourage learners to embrace tests more readily, rather than evade them.
What might be the factors or causes to all the nonperformance that has hounded educators and students alike, over the years, as well as the mystery and obscurity that surround testing today? 

Let us analyse a few examples of tests and the forms they can take:  Diagnostic Tests, which assess a number of areas in greater depth, Formal Tests may be standardised, have time limits and set directions to be followed with precision, Informal Tests have a greater flexibility in how they are administered and have unknown validity and reliability, Summative Tests measure what the student has learned, for example, end-of-chapter tests, final examinations, standardized tests etc., Formative or Dynamic Tests assess the learner’s grasp of material that is currently being taught- they measure readiness and help guide and inform instruction and learning etc.
There also exist various examination boards for testing and assessing students for state and private schools, all over the world. Such assessors are famous for conducting numerous and reputable tests, such as the SATs (first called Scholastic Aptitude Test, then Scholastic Assessment Test, but now SAT), Toefl (Test Of English as a Foreign Language), GRE (Graduate Record Examinations), GMAT (Graduate Management Admission Test), Common Entrance, IGCSE (International General Certificate of Secondary Education), A Level (GCE Advanced Level), Joint Matriculation, Certificates, Diplomas, HND (Higher National Diploma), University degrees etc. Each of these boards test at various levels and every test has its level of difficulty, as well as competitive standards. These all contribute to the creation of high - stakes tests globally. But the world does not belong to one culture, nor does it speak a single language. We live in a pluralist world that is multi racial, multi ethnic and multicultural. Could it be that these contribute immensely to all the mystery that is attributed to the obscurity and fear in testing?
What might this fear factor be? It is my experience that this is a form of rebellion, associated with the phobia of test taking, the fear of the unexpected or the unknown connected with all the arduous and lengthy preparation towards taking the examinations. One can, equally, infer that it is understandable for the learner to be anxious and afraid of not succeeding, at test taking. There is also the anxiety and fear of not meeting the admission requirements and or upward mobility and promotion. 
Having critically explained the points above, I would like to make a few recommendations: 

· To begin with, the emphasis on the subject taught should be on critical thinking, so as to make the learner well-rounded, as opposed to merely preparing for possible test questions.

· The tests for the various subjects should be clearly related to the syllabi so as not to create unnecessary surprises, anxiety, fear and panic among test takers. 
· Students should expect to be assessed on what the syllabus prescribes, as well as the instruction given in class.  
· Supplementary tests should also be made available in the shortest possible time, for those learners, who are unsuccessful on the first try, who may have special educational needs. 
· Students also need to be taught critically, to make them analytical of the subject matter, being tested, which should inspire them to go through the subject matter that is being assessed and seek other examples that validates or challenge what is being taught. This will make them more insightful, build their confidence and curiosity to enable them embrace test rather than be evasive.
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